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1. Introduction 

 
In June 2015, two students conducted a study aimed at improving the experience for direct 
entry students when they transition into the Faculty of Science at the University of 
Strathclyde. Direct entry students either transition from school into second year at university, 
having achieved certain SQA Advanced Higher grades, or from college to second year at 
university. 

Two student interns, who were both based within the Faculty of Science, departments of Pure 
and Applied Chemistry and Physics, led this project alongside Dr. Debbie Willison and Dr. 
Nigel Langford. Students’ Transitions into Higher Education (HE) was the current theme 
highlighted by the QAA (Quality Assurance Agency). The QAA is an independent body 
entrusted with monitoring and advising on standards and quality in UK higher education [1]. 
The project was the second of a three-year research project, running until June 2017, looking 
into Students’ Transitions into Higher Education (HE). 

As students that have both experienced three years of undergraduate study at Strathclyde, 
both felt that they had an adequate understanding of the direct entry student process. From 
this, they could gather information from previous direct entry students on how the University 
could build upon their current procedures in order to help to improve the transition. 

The two interns worked on the project for 2.5 days a week for a duration of three weeks. The 
student interns were from two different transitional backgrounds: 

 

- Sarah Dyer - a third year undergraduate chemistry student. 
Transition: from school, she applied through UCAS to gain a place at the University of 
Strathclyde on the Forensic Biology course. She later transferred to the Chemistry 
course during her first semester.  

- Lee McCann - a third year undergraduate physics student. 
Transition: After working for a number of years he chose to come back to higher 
education by applying to the Open University where he studied mathematics and 
science before applying through UCAS to gain a place at the University of Strathclyde 

 

The study began with the development of a survey which was then distributed to direct entry 
students. Having analysed the survey returns, a focus group was then set up to find out more 
from the students on their ideas for improving the direct entry experience and to discuss any 
potential improvements. The survey returns were used to inform the discussions of the focus 
group. Staff interviews were conducted, however we could not speak directly to staff in 
Computer & Information Sciences or Mathematics & Statistics due to annual leave or staff 
attending conferences. 
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2. Direct entry students 
 

Direct entry students miss a whole year of teaching and socialising with their classmates due 
to their entry route when coming to university. This can be a positive route for some, meaning 
they can shorten their time at university by a year, but for others it can cause problems. 

At school, there is an emphasis on contact time for both teaching and learning. Students are 
assessed formally twice a year; initially they are assessed by preliminary examinations, 
followed by final examinations.  There are also continuous assessment elements for different 
classes.  

After leaving school, students who wish to immediately continue with their studies can enter 
either college or university. At college, the teaching and learning environments are very similar 
to those at school; there is an emphasis on contact time and continuous assessment is 
prevalent as an assessment technique. Formal assessment is done once a year, towards the 
end of the teaching year. Students returning to study after a period of time such as mature 
students, who may have enough experience or have completed a college course allowing 
them the direct entry route, could face challenges with integrating back to a study 
environment.  

At university there are some substantial differences in both teaching and learning 
environments. As well as more formal lectures/classes, there are small and large group 
tutorials, seminars, laboratory classes and workshops. There is also a greater emphasis on 
independent learning and self-study, which can be an unexpected and unfamiliar concept to 
direct entry students.  

As with school and college, assessments can be of written, oral or practical form, or any 
combination of the three. At university there are also methods such as peer-assessment, 
group projects and dissertations/essays (requiring referencing). Formal examinations occur 
twice a year; one block in January and another in May/June.  

In terms of the social factors, at university if a student misses first year due to choosing the 
direct entry route it can be harder for them to integrate with other students on their course. 
Even something as simple as having someone to sit with on the first day of induction, or 
during lectures, can drastically improve the first impressions and the experiences of direct 
entry students. On page 5 there are a number of suggested improvements for student 
transitions which we hope will overcome these problems.  

Within the Faculty of Science there is the High Flyer Programme. Well-qualified applicants 
with appropriate A-Levels or Advanced Highers will be offered admission to the Faculty’s 
prestigious High Flyer Programme, in which the applicant enters in year 2, allowing 
completion of an Honours degree in 3 years and an integrated Masters degree in 4 years.  

Success in the High Flyer Programme give students a head start in their chosen career and 
identifies them as one of Strathclyde’s elite students.  

Applicants for this programme are invited to be part of our buddy scheme, where they will be 
given a buddy who is currently in Year 1 of their course, so when they begin they will know 
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someone in their class. This will also give them a chance to ask questions about the course 
and life as a student at Strathclyde, prior to starting in September. [2] 
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3. Survey 
 

The survey was designed using Qualtrics survey software. It was sent to a total of forty-five 
direct entry science students who were currently transitioning into 3rd, 4th and 5th year at 
Strathclyde, and was composed of twenty questions. These twenty questions were split into 
three categories: departmental, academic, and social questions. This was done to allow those 
taking the survey to relay their experiences to us easily as the survey was designed and set 
out in a logical manner.  

A large number of closed questions were asked to encourage those taking the survey to 
complete it. Further explanation and discussion of some of these questions was done at the 
focus group where the attendees could be more expressive.  

A small proportion of the questions were open to allow those taking the survey, who perhaps 
could not attend the focus group, to provide feedback regarding their direct entry experience 
and it also allowed for them to suggest any improvements they felt would benefit direct entry 
students in the future. As mentioned above, further detailed opinions and ideas were obtained 
from students who attended the focus group. Towards the end of the survey participants were 
asked for their preferred day for the focus group to be held. 

A total of twenty-two responses were received from the forty-five the survey was sent to. None 
of those twenty-two respondents dropped out midway through the survey and so all of these 
responses were in full (all compulsory questions were answered).  

The questions asked have been listed in the appendix on page 12. Open questions were 
questions 11, 12 and 16.  

From question 11, which asked students how they felt they compared academically to their 
peers who completed first year at Strathclyde, there was a mixed response. The majority felt 
that they were on the same level if not above average, with some saying that they were one 
of the top students of their class, whilst others felt that they were disadvantaged due to lack of 
experience of teaching and assessment methods at university.  

From question 12, which asked students why they chose direct entry, it was fairly unanimous 
that the route was chosen in order to skip one year of university by completing a relevant 
course at college or achieving certain Advanced Higher or A-Level grades.  

From the other comments question, there were a few suggestions which have been added 
into the suggested improvements section on page 5. Other comments recognised that direct 
entry is a good option but requires students to be hardworking and able.  
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4. Focus group 
 

A total of seven students responded through the survey to say that they would be willing to 
attend a focus group. Of these seven, four students were from SIPBS (Strathclyde Institute of 
Pharmacy and Biomedical Sciences), two from Physics and one from Pure and Applied 
Chemistry. Wednesday 17th June at 12 noon was the chosen date and time. All seven 
respondents were then contacted and told the arrangements for the focus group. A reply was 
received from three of the seven people contacted; two could not attend and one could 
attend. Whilst some could not attend the focus group, the questions that were going to be 
asked at it were sent to the other respondents in hope that some feedback would be received. 
The project leads, Dr Debbie Willison and Dr Nigel Langford, did not attend so as to allow the 
students to express their opinions in a frank and unguarded way. 

The aim of the focus group was to have a group meeting with the students who had taken 
part in the survey to further understand and discuss their ideas and suggestions for improving 
the transition experience for future direct entry students at the University. Potential 
improvements, which had been thought of by the interns, were also pitched to the students to 
get their opinions on whether they felt that those improvements would have benefited their 
transition into university.  

At the focus group, despite only one person attending (student 1 - a third year undergraduate 
student who was a direct entrant from school), a great deal of information and feedback was 
gathered from the student in attendance. He was very informative and answered each 
question extensively. He also felt that he could answer on behalf of other direct entry students 
on his course that he was friends with. Due to the lack of attendance, an additional focus 
group will be planned for week 4 of semester 1 of 2015/16. One of the direct entry students 
who could not attend was sent a list of the questions, which were asked at the focus group, 
and we received answers from him. 

The first question that was asked was whether the student felt that he benefited from the tour 
of his department or the buildings that the department used. Student 1 was given a tour of his 
department including the lecture halls and laboratories he would be using. This tour was 
arranged through his school and it was not specifically arranged for direct entry students. He 
felt that, whether or not he chose to use the common room, it would have been nice to have 
been shown where it was located as this was not clear to him. The email respondent (student 
2 – a third year undergraduate student who was a direct entrant from school) felt that the tour 
was not overly beneficial to direct entry but it was interesting to be allowed a tour of the 
department before he began studying.  

Student 2 met with his advisor prior to his first day at Strathclyde and felt that it was very 
helpful and informative. It allowed him to ask his advisor questions regarding direct entry and 
gave him a lot of support with other concerns he had.  

In terms of student services on offer, the student had only made use of the Maths Skills 
Support Centre for support with his maths course content. He also made use of the Student 
Financial Support Team’s services where he asked questions about housing and rent. He felt 
that the services were sufficiently advertised and were made apparent by use of leaflets and 
handbooks. Student 2 utilised the Careers Service in his first semester as he was applying for 
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a job at the time. He was able to practice his interview technique and develop skills thanks to 
the help provided. He was successful in his job application.  

A tour of the library was something that was desired by many students who completed the 
survey. The student in attendance at the focus group also felt that this was the case. Having 
completed third year, he had not yet taken out a book from the library and this was partly due 
to it not being clear how to do so. He felt that this information may have been given out at 
some point but, due to the large volume of information students receive when starting at 
Strathclyde, it is easy for this information to be missed along the way. A demonstration of how 
to take a book out of the library could be shown during the tour of the library. He had, 
however, used the library’s online facilities and felt that they were easy to use and helpful as 
study aids (e.g. Suprimo). Student 2 felt differently about the library tours. He felt that he was 
able to find his way around the library easily thanks to the well signposted levels and study 
areas.He also felt that there were no additional services that he would consider necessary in 
the library. 

When student 1 met his personal development adviser (PDA), he did so alongside other 
direct entry students. The student felt that this was beneficial to all the students in attendance 
at the meeting as it was the first chance for the majority to meet one another in a fairly relaxed 
environment alongside their PDA who could discuss any queries they had. The student also 
attended a 2nd year direct entry talk for the science faculty which he felt was beneficial as he 
met one other direct entrant from his course. Student 2 met his fellow direct entrants during a 
meeting with his head of year. He found this very helpful in making the transition into 
university as it helped him to join a new friend group. He added that this was aided by the 
Physics Society and their welcome back social.  

When transitioning from school to university, student 1 felt that the academic transition was 
fairly smooth apart from some of the notation that was used in certain classes. He felt that he 
struggled with this initially as students who had been at Strathclyde since first year had been 
taught how to use the notation. It took him approximately six weeks to fully adjust to the new 
notation format, at which point he felt that he was on the same level as his peers. He felt that 
a number of small group tutorials held at the begininng of the semester would be beneficial for 
students who were unfamiliar with the notation.  Student 2 felt that completing Advanced 
Highers was a good basis for the transition into 2nd year of university but, on certain parts of 
the course, the lecturers could have made direct entrants aware of the dependence on some 
theory which they may not have covered having skipped 1st year at Strathclyde.  

The handbooks that student 1 received were very informative and were not missing any 
information. He also received a summary handbook for his course which he felt was easy to 
read and less daunting than the main handbook. One point which was mentioned and which 
was strongly translated was that all direct entry students should automatically be given either 
paper copies or online access to first year course material to help them to understand course 
content. Student 2 felt that a handbook summary would have been much easier to read and 
therefore a summary should be sent out to all students. The full handbook could be posted 
online for reference. Student 2 also said that, by ensuring that he frequently studied course 
material, he managed the academic transition well.  

The student took part in the buddy scheme and felt that, in many ways, it was very beneficial. 
He felt that it was nice to have someone that he knew on his course right from the start of 
teaching. Being assigned a buddy in the same year was helpful for all aspects of university 
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whereas, if a mentoring scheme were to be set up, being assigned a mentor in the year 
above would be beneficial for academic aspects of university. Also, he felt it may be useful for 
a group mentoring scheme to be set up. One mentor in the year above could be assigned to a 
group of direct entry students and/or current students to help with their academic-related 
issues. Student 2 did not have a buddy but recognised that the scheme was very good for 
some students, especially for foreign students. 

He also received an informal induction to Pegasus and MyPlace from his buddy. This involved 
being shown how to log onto both of these websites and how to navigate them and use their 
facilities fully. He felt that this was very helpful for him as nobody had shown him how to use 
these facilities prior to being shown by his buddy. He felt that this would not be the case for all 
direct entrants but it was useful for him. Student 2 felt quite lost initially when it came to using 
the online services, particularly Pegasus. He was able to become proficient with both MyPlace 
and Pegasus with help from friends but without that he may have continued to struggle.  

When asked whether the student would have benefited from meeting other direct entry 
students prior to starting at Strathclyde, he felt that he did not require any particular meeting 
to meet new people but instead thought of himself as a first year in Freshers’ Week to help 
him meet new people and he tried to make the most of the week by getting involved in 
different events. The main facility he would have liked for contact with other direct entry 
students which was made clear was a Facebook page for direct entry students at Strathclyde. 
This could be use to ask one another questions and it could act as a forum which could be 
controlled by the University to help with any queries that students may have. It could also help 
direct entrants to meet one another online and perhaps feel more at ease before starting their 
studies at the University. Student 2 met with other direct entry students prior to starting his 
course and he felt that he benefited from this. He was able to meet with other direct entrants 
thanks to a meeting organised by a member of his departmental staff. There was also the 
opportunity for him to speak to a few students that had attended the University’s Open Day 
and he could also hear from some direct entrants first hand and learn about their transition. 
He felt that both were intrinsic in making his transition as effortless as it was.  
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5. Suggested improvements 
 

Some improvements, which were suggested by both interns and direct entry students, were: 

 

1. Give all direct entry students access to their course’s previous year’s notes/study aids 
on MyPlace to help them with understanding of expected prior knowledge for some 
classes. 

2. For direct entry students to attend their faculty’s first year induction alongside current 
first year students to give them an introduction to university life. 

3. During Freshers’ Week, a ‘speed meeting’ type event could be arranged for direct entry 
students from across all faculties. 

4. To provide introduction to MyPlace/Pegasus sessions to direct entry students. 
5. Introduce an E-mentoring scheme for direct entry students to connect with current 

students over the summer before they move to Strathclyde. 
6. Direct Entry Student society could be set up.  
7. Set up a Facebook-based peer support forum specifically aimed at direct entry 
students. 

8. MyPlace quizzes for direct entrants to determine whether any extra help is required 
with first year content. 

 

5.1. Access to 1st year notes  

During the first lectures of new classes, lecturers often provide a brief summary of the 
expected prior knowledge for the class. This can be a daunting experience for direct entry 
students who may not have covered the exact content required from previous years for 
understanding the new class content. To remedy this, direct entry students could be given 
access to their course’s previous year’s notes and study content on MyPlace. This is a facility 
which is already available for students who have been through first year. If put in place, this 
would allow direct entry students to have a reference for any concepts which were not 
farmiliar to them.  

5.2. First year faculty induction  

In first year, students are given the opportunity to attend a faculty induction session called 
UniSmart. This induction acts as an icebreaker and can help to settle any nerves students 
may have about university life. It is a very engaging experience for all and so it could be 
helpful for direct entry students to attend this session to gain an insight into university life and 
meet other students who are new to university.  

5.3. Speed meeting  

Speed meeting is an event held by the University of Strathclyde Students’ Association (USSA) 
during Freshers’ Week. There are separate events held for undergraduate and postgraduate 
students. It acts as an icebreaker and allows students to meet a large number of students in a 
short period of time. The event allows each student to meet other students that they may not 
have otherwise met at university. This concept could be narrowed slightly and an event could 
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be made for direct entry students only. This would allow direct entry students to meet others in 
the same situation and could spark friendships which would be welcomed by any new 
student. 

5.4. MyPlace/Pegasus induction  

Since direct entry students skip first year, initially it can be very challenging to navigate 
through MyPlace and Pegasus, as there are many features and options which are not 
particularly obvious to those who are unfamiliar with the websites. To help with this, 
introduction sessions for both first year and direct entry students could be held to familiarize 
students with the websites, their purposes and functions.  

5.5. E-mentoring  

After getting accepted at the University of Strathclyde, there is a gap between acceptance 
and the transition into university. To somewhat fill this gap, an E-mentoring scheme could be 
enforced. This scheme would involve current students of the University being connected to 
incoming direct entry students, ideally of the same department, via email or social media 
(whichever preffered). This would allow direct entry students to ask any questions they may 
have to a current Strathclyde student. 

This connection could then be firmly established once term had started. The current student 
and the direct entry student could arrange a meeting to discuss any current queries. This 
could be followed up by a meeting of all E-mentoring students.  

5.6 Direct entry student society  

At the University of Strathclyde, there are many clubs and societies on offer. A society could 
be created specifically for direct entry students to meet others in a similar situation and allow 
them to socialise together on a regular basis. It would also allow the students to flag up any 
issues which are affecting them as direct entry students and these issues can be addressed if 
necessary. An example of a society aimed at a particular group of students would be the 
Mature Students’ Association, of which Lee McCann is President.  

5.7. Peer support  
A peer support forum could be set up on Facebook to allow direct entry students to ask 
questions and discuss any queries they have about their transition into university. This was 
set up independantly by the Mathematics and Statistics department and Dr Debbie Willison 
has taken steps to organise a similar service within the Chemistry department. She is hoping 
to encourage other departments within the Faculty of Science to create a similar service.  

5.8. MyPlace quizzes 
Currently, within SIPBS, MyPlace quizzes are put up online during week 1 of the first 
semester. This is a useful indicator of the knowledge of direct entrants and allows staff to 
monitor whether any students require extra help with certain aspects of the course content 
from first year. This is a simple, yet effective, solution for clarifying the expected prior 
knowledge for students coming into the University via direct entry. This could be implemented 
across all departments within the Faculty of Science to gauge whether extra tutorials/online 
self-directed tutorials could help students to become up to speed with course content. 
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6. Survey analysis 

The survey was sent to 47 students. In total 22 replied giving a 47% response. Out of the 22 
that replied, 7 had stated that they would take part in a focus group, however on the day we 
had one participant that took part. 

6.1. Total responses 

The total responses can be seen in figure 1, see appendix for survey questions. 

 

Figure 1: A stacked column graph showing the responses selected for the closed questions 
asked in the survey where the total responses = 22 

The response to question 2 suggests that adviser contact prior to the first day meeting is not 
uniform across the departments. Similarly for question 3, some departments offer different 
opportunities to their direct entry students to be shown around the department prior to 
teaching. Library tours can be organised between students and the library directly so it may 
be possible for the department to advertise this by providing students with the contact details 
of the library. Group PDA meetings may not always be possible as we appreciate departments 
operate differently to one other and offer individual PDA meetings. MyPlace and Pegasus can 
be challenging to navigate. This question was asked to find out if the direct entry students 
would benefit from a short induction session on how to use MyPlace and Pegasus or whether 
some user materials on the use of the two websites may be of use. This was highlighted as 
an issue since the peers of direct entry students have had a year to get used to the websites. 
The final questions are in relation to social opportunities for direct entry students. There are 
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buddy schemes in place throughout the departments which direct entry students can accept 
to be matched up with a current student as a contact before they start their course. The 
opportunity for direct entry students to attend a Finding Your Way event will be piloted in the 
new academic year 2015/2016. This will be discussed further in the ‘Direct Entry Students – 
Finding Your Way Event’ section.         

The responses have been broken down by department, they were 4 from chemistry, 2 from 
physics, and 16 from SIPBS.  
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6.2. Chemistry 

 

Figure 2: A stacked column graph showing the chemistry responses selected for the closed 
questions asked in the survey where the total responses = 4 

The sample for the chemistry department is extremely small so cannot be fully representative 
of the department.  

From the statistics above, it can be seen that the majority of chemistry direct entry students 
were not offered a tour of the department. This is because the department tours are run 
during science faculty open days. Students can choose to attend these. The students who 
said they were not offered a tour may not have attended the event and thus did not receive a 
tour. This could potentially be offered during Freshers’ Week if there is a demand for them.  

The student services are listed in handbooks and leaflets that are sent out to students before 
they start studying at Strathclyde. The reason for the high percentage of those who were not 
aware of student services could be due to those people not having read their handbooks and 
leaflets that they received.  

In relation to question 6, individual meetings with students and their PDAs are offered within 
the chemistry department and thus the group meetings are not offered.  

From questions 7-9, it can be seen that the students were satisfied with the information they 
were provided with. They received sufficient information regarding the assessment methods 
of their classes and the expected prior knowledge for these classes. The handbook they 
received also covered these and other topics in depth. As stated in the section 6.1, there was 
a resounding feeling that Pegasus and MyPlace were not demonstrated to students. A 
solution for this has been mentioned in section 5.4.   
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6.3. Physics 

 

Figure 3: A stacked column graph showing the physics responses selected for the closed 
questions asked in the survey where the total responses = 2 

As there are only two responses from physics this is not a reflection of the department as a 
whole. One of the students stated they had a library tour, this may have been organised 
independently by the student or through an open day such as the two that are held in 
September and August which are aimed at prospective students and have desks where some 
of the university services sit, one of these being the library, where they offer tours. A student 
answered yes to being shown how to use Pegasus and MyPlace, this student is likely to have 
been shown by a friend already at the University or as part of the buddy scheme. One of the 
students have said the buddy scheme was not on offer however we do know that this is 
offered to all students, it is likely that this student had said they did not want a buddy. Finally a 
student said they would not benefit from meeting other direct entry students from other 
faculties. This may come from the difficulty keeping in touch with someone not on their course 
as they would be in classes at different times and would not benefit from peer support in their 
subject area. 
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6.4. SIPBS 

 
Figure 4: A stacked column graph showing the SIPBS responses selected for the closed 
questions asked in the survey where the total responses = 16 

SIPBS had the highest response. 56% stated that they were not offered a meeting with their 
adviser prior to the first day meeting; this may be a result of smaller departments within 
SIPBS that have different arrangements. This may also be the case for questions 3, 5, 6, and 
7. A meeting with a member of staff from SIPBS will give an indication of why there is a mixed 
response with these questions. 81% said they were not shown how to use Pegasus or 
MyPlace and this is reflected across all departments. This might be unnecessary, however it 
may be useful to find out if this would be beneficial to direct entry students by suggesting this 
idea to the students that start in the academic year 2015/16.      
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6.5. Open Question Responses 

Q11: How do you feel you compare academically to your peers that completed first year at 
Strathclyde? 

Of the 22 responses 86% felt on the same level academically while 14% felt they were not as 
happy with their academic performance. From this sample it suggests that the selection 
process to offer students direct entry is working effectively. 

Q12: Why did you choose direct entry? 

The general response to this question is that they students have completed a course, either in 
school or college, equivalent to this first year at university. Some had completed first year 
elsewhere and transferred to Strathclyde. 

Other Comments 

• Might be helpful to open the previous year’s course to direct entry students on 
my place. 

• Direct entry is good, but requires a hardworking and able student. 
• I feel that direct entry students may benefit from a kind of society and group 

specifically for them to meet up as I found it hard to make friends with people on 
my course in the first few months as they had already settled into friend groups 
etc. and so by setting up a group for direct entrants across all faculties students 
may benefit and have the potential to make more friends out with their course 
itself with other people in the same situation. 

• As a direct entry student I think more help should be given to those who choose 
direct entry. Some sort of in depth induction would be useful to explain all 
aspects of university life and a tour of facilities would be useful. Students who 
enter 1st year are given printing credits every year and as a direct entry student 
I was never offered these and paid for all my own printing every year. 

• I would say that I feel the buddy system was of immense help, and should 
definitely be continued as well as any other suggestions to help people integrate 
socially as well as academically. 

• I feel interaction with Advisor prior to course is important – I did not meet mine 
for 18 months 

• The system and procedures in place at present are good, a few small 
adjustments could simply improve it. 
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7. Direct Entry Students – Finding Your Way Event 

 
At present each year the Widening Access team hold a friendly and informal event called 
Finding Your Way. The event is aimed at mature students and usually lasts half a day and 
includes short presentations from some of the University’s services such as the Student 
Financial Support Team, Study Skills, the Library, and there are also talks from current 
students, the Mature Students’ Association, and the Strathclyde Students’ Union President. It 
is designed to help them gather the information that they require and consider the 
practicalities prior to starting their course.     

For the next academic year (2015/2016), this event is being opened up to direct entry 
students. This will give students the opportunity to become fully informed of all the student 
services which are available at the University such as student finance, Counselling and 
Disability Services. It also allows students to meet prior to starting their course. Campus tours 
are also offered to those who attend the event. This can be a helpful introduction to the 
campus for students before they arrive on their first day of teaching.  
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8. Staff feedback 

8.1 Department of Mathematics and Statistics 

Responses: 
 
Q1 – Library tours:  
 

Not for direct entrants 
 
Q2 – PDA group meetings:  
 

Yes. They meet with their PDA on the first day. As numbers are usually small, they are 
all assigned the same PDA.  

 
Q3 – Expected prior knowledge: 
 

Direct entrants receive the same information as the other students. 
 
Q3 a) – Extra help with first year content: 
 

They are given access to course notes and the online system if they request this. 
 
Q4 – Assessment methods: 
 

This is communicated at the start of each class. 
 
Q5 – Buddy scheme: 
 

Yes. 
 
Q6 – Direct entry open day/induction: 
  

Yes, they come along with the other second year students but then have an individual 
session with the Year 2 coordinator. 

 

 

 

 

 

 



Direct entry students: Transition into the science faculty 
 

 

Page 20 

 

8.2. Department of Pure and Applied Chemistry 

Q1 – Library tours:  
 

No, but they should be. The department is working with the library over the summer 
to implement something to help with library services for all students within the 
Faculty of Science. The library is planning to make short videos about their services 
which students will be able to access. 

 
Q2 – PDA group meetings:  
 

The Head of Department meets all the direct entrants as a group. The direct entrants 
are assigned different mentors and so they have one group meeting with the Head of 
Department and then separate meetings with their advisors.  

 
Q3 – Expected prior knowledge: 
 

The direct entry students are given handbooks on all first year material and these are 
sent out to them when they are sent out their first year handbook, before they arrive at 
university. If there are any areas they are stuck with they can contact their Head of 
Department and they will put them in contact with the first year teaching associate who 
provides one-to-one tutorial support. This could be implemented in other departments. 

 
Q3 b) – Handbook summary: 
 

Within the chemistry department, the handbook is fairly concise and so a summary is 
not required. Within some departments, however, handbook summaries may be 
required if the full handbook is long.  

 
Q4 – Assessment methods: 
 
 Yes – this is made clear by lecturers and also in the handbook.  
 
Q5 – Buddy scheme: 
 

Yes. Students are paired up with a student who will be in the same lab group as them. 
This means that they have someone to whom they can ask any questions that they 
may have.   
 

Q6 – Direct entry open day/induction: 
 

If the direct entrants apply within the normal timeline and receive an offer from the 
university, they get invited to a Science at Strathclyde open day in February or March 
at which they are given a tour. If they cannot attend then they can contact the 
department and individual tours can be arranged. These are led by postgraduate 
students. Also, during September and October, there are open days that are open to 
all students.  
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Q7 – Plans for direct entrants: 

The department is planning to set up a Facebook page for students and direct entrants 
on which they can ask questions which will be monitored by current students on their 
course. They are trying to decide whether to have a page for all students or a separate 
page for direct entrants. There may also be a broad Faculty of Science Facebook page 
for direct entrants.  

 

8.2.1. FLEC (Faculty Learning Enhancement) committee 

Q1 – Library tours:  
 

Offered generally to all students. If someone in the department feels that there is 
something lacking, the teaching committee can be informed and discussions can be 
held over what needs to be implemented.  

 
Q1 a) – Library contact details: 
 

Students can be given this information if they want it although there are not as many 
students who require the services that the library offer nowadays due to many services 
being offered online (e.g SUPrimo). There could be greater advertisement of the library 
so that students are kept informed of the services that they offer. 

 
Q2 – PDA group meetings:  
 

PDA group meetings present confidentiality conflicts. In a social sense, they are useful 
for allowing students to meet one another but if a student has a problem then a group 
meeting may inhibit them from getting the help they require from their PDA. The 
department/faculty Facebook page will be able to help with the social aspect for direct 
entrants. Students are also forced to come into contact with other students during labs 
which can help to form social groups.  

 
Q3 a) – Extra help with first year content: 
 
  
Q3 b) – Handbook summary: 
 

The exam structure for each class could be summarized to clearly inform the student of 
what is expected of them.  

 
Q4 – Assessment methods: 
 
 Yes – this is made clear by lecturers and also in the handbook.  
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Q6 – Direct entry open day/induction: 
 

The Head of Department meets with all direct entrants before teaching commences.  
  
Other comments: 

A programme has been developed by a member of staff within the Faculty of Science, using 
Spider, which allows students to book appointments with their lecturers at times that suit 
them. This solves the problem of constant emails back and forth between lecturers and 
students when trying to arrange a meeting. They have also developed an app which can be 
used by the students to enhance their learning using technology. This app is used in the same 
way as a classroom response system (a clicker); it can be used to test students with multiple 
choice questions or those which require a numerical answer during lectures. This provides a 
simple and less formal method of assessment of students and allows the lecturer to clearly 
see if there are any areas that a proportion of the class is struggling with. The University is 
looking to improve technology enhanced learning but this requires funding. A similar concept 
to a Statement of Intent, as used at universities across the world, could be introduced to 
ensure that students fully understand  

Students who come to university directly into 1st year (level 7) can often breed bad habits as 
much of the assessment across all classes is either continuous or multiple choice, meaning 
that students are not used to more formal written examinations. Direct entrants who go 
straight into 2nd year (level 8) do not have this opportunity as they have written exams 
throughout the year. Other than the social aspect, there are other aspects to consider when 
deciding whether to enter university by direct entry. It is less costly for students to come to 
university via the direct entry route as they are avoiding a whole year of student loans (to 
cover their course fees and/or other expenses such as accomodation etc.). This is something 
that should be considered more seriously by applicants as direct entry is a financially 
beneficial option. The government is now pushing for entry at level 8 as this has less impact 
on the tax payer.  
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8.3. SIPBS 

For the Pharmacy course, the default route for entry is straight into 2nd year. 

Q1 – Library tours:  
 

During SIPBS Start-Up Day, which will be expanded this year, the library staff are 
briefly involved but there are no library tours offered to students. There are 
assignments in first and second year that require students to go to the library to 
complete them. 

 
Q1 a) – Library contact details: 
 

There is information provided in the handbook that students receive. 
 

Q2 – PDA group meetings: 
 

The direct entrants are taken to the induction day. There is a collective meeting with all 
of them which is the first meeting. Biomedical students are supervised by one person 
for their essay assignment. There are typically 3 meetings in semester 1 and at least 2 
meetings in semester 2. Pharmacy students do experiential learning and their PDAs 
are involved in reflective discussions. The role of their PDA is to supervise (via 
MyPlace) their reflective documents and they can then discuss these with them. Final 
year students have a placement once a month. Their PDA monitors their progress. 
During their placement, they usually find that there are topics which they feel they 
should learn. SIPBS has done its own PDP plan – the simple plan is to focus student 
on where they are going. The Pharmacy PDP is integrated into the teaching 
curriculum. 

 
Q3 – Expected prior knowledge: 
 

During week 1 of the first semester, students can take a chemistry test online through 
MyPlace. Anybody who has a problem with certain topics is offered help online via self-
directed tutorials.  

 
Q3 a) – Extra help with first year content: 
 

As mentioned above, the online tests are offered. The department is currently 
addressing the problem of direct entrants being unable to access first year content 
through MyPlace. This is a recognized issue throughout the University. At present, if 
students have not attended a class they cannot gain access to the course content 
online and the department is making efforts to try to address this.  

 
Q3 b) – Handbook summary: 
 

Year pages are available online which summarise course details for each year group. 
Their presence online needs to be emphasised to students.  
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Q4 – Assessment methods: 
 
 Yes – this information is in the handbook.  
 
 
Q5 – Buddy scheme: 
 

There is not one currently in place but a buddy scheme is being piloted in the next 
academic year. A 3rd or final year student will be paired with a direct entrant. There are 
also group work assignments in first and second year and so there is peer support 
available from these.  
 

Q6 – Direct entry open day/induction: 
 

There is a Faculty of Science Open Day offered but not one specifically for direct 
entrants. 

  
Q7 – Plans for direct entrants: 

As mentioned above, a mentoring/buddy scheme will be implemented in the next 
academic year. There is also an event where Alumni attend and talk to students about 
their careers which can be helpful for giving students ideas about potential career 
paths. 

Q8 – Lack of suitable services: 

Cases of Omani students requiring support with English language. There have been 
issues with students declaring that they are struggling with Enflish. This impacts on 
their ability to understand lecturers. Internal conversational English classes are offered 
to help with this but, due to timetabling clashes, they could not attend. 

Other comments: 

Give 1st and 2nd years more contact with older students to help them to feel more integrated at 
university. This can help them to enjoy the experience as well as just passing their exams. 
This can be helped by visits from Alumni.  
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8.4. Physics 

Q1 – Library tours: 

At 3rd year, students are offered library tours but they are not offered them in 2nd year. 
The library is mentioned to students but tours are not offered. The reason for not giving 
students in 2nd year a tour of the library is that the work in 2nd year is self-contained and 
so does not require the library facilities.  

Q1 a) – Library contact details: 

At first day talks, the slides are given out to students and the library information could 
be added to those. Someone from the library could come and speak to students during 
their labs. 

Q2 – PDA group meetings: 

Yes. Direct entrants are all assigned to the same PDA so they all meet together. 

Q3 – Expected prior knowledge: 

This information is provided in the student handbook. Class information sheets are 
handed out at the beginning of each class and the class pre-requisites are listed on 
these. Students are also given a USB key with 1st year lecture notes on it.  

Q3 a) – Extra help with first year content: 

They are sent the first year content – the USB key is given out. 

Q3 b) – Handbook summary: 

Not necessary – handbook or a link to the handbook is given to students.  

Q5 – Buddy scheme: 

The buddy scheme is on offer to direct entrants. Most students turn down the 
opportunity for a buddy. Another service on offer is the Physics Society which is run by 
the students for the students. They offer drop-in sessions. 

Q6 – Direct entry open day/induction: 

Yes. UCAS applications are received in January (roughly). UCAS lunches are run 
within the department. Every applicant is invited to the UCAS lunch and the applicant is 
given a tour of the department. They are taken to lunch by a 5th year or a postgraduate 
student and afterwards they are given a tour of the campus. There is also the Science 
at Strathclyde event. If the applicant cannot attend either of these then they can 
contact the department and 1 to 1 tours will be offered. 
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Q7 – Plans for direct entrants: 

The department is planning to offer lab training prior to the academic year 
commencing. This depends on how many direct entrants come to the university each 
year. Students who arrive in 1st year can transfer to 2nd year if they have done well 
enough in their A-Levels/Advanced Highers. 

 

  



Direct entry students: Transition into the science faculty 
 

 

Page 27 

 

9. References  

[1] Quality Assurance Agency for Higher Education (QAA)  
     http://www.qaa.ac.uk/en  
     [accessed 22/06/2015] 
 
[2] University of Strathclyde High Flyer Programme 
     http://www.strath.ac.uk/science/undergraduatestudy/highflyerprogramme/ 
     [accessed 24/06/2015] 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Direct entry students: Transition into the science faculty 
 

 

Page 28 

 

10. Appendix 

10.1 Direct entry student survey: 

Departmental: 

Q1: Which department are you in? 
Q2: Did you have contact with your adviser prior to your first day meeting at Strathclyde? 

Q3: Did you have a tour of your department/buildings that your department use prior to the 
first day of teaching? 

Q4: Were you made aware of the student services that are available at Strathclyde (e.g. study 
skills, maths centre, student finance, peer support, etc.)? 

Q5: Were you offered a tour of the library? 

Q6: Were you offered a PDA (Personal development adviser) group meeting (a meeting with 
your PDA and other students)? 

Academic: 

Q7: Were you given any information from lectures about expected prior knowledge of course 
material? 

Q8: Were you made aware of the assessment methods of your classes? 

Q9: Did you receive a copy of the student handbook for your course (email/physical copy)? 

Q10: Were you shown how to use Pegasus and My Place? 

Q11: How do you feel you compare academically to your peers that completed first year at 
Strathclyde? 

Q12: Why did you choose direct entry? 

Social: 

Q13: Did you meet with other direct entry students prior to starting the course? 

Q14: Was there a buddy scheme on offer within your department when you came to 
Strathclyde? 

Q15: Do you feel you would have benefited from meeting other direct entry students from 
other faculties before teaching commenced? 

Q16: Any other comments? 
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10.2 Staff survey: 

Q1:  Are library tours offered to direct entry students throughout your department? 

Q1 a): Could your department help students by giving them the contact details for library staff 
 to arrange a tour? 

Q2: Are group meetings with personal development advisers available to direct entry 
students (a meeting with PDA and other students)? 

Q3:  Do lecturers provide information about expected prior knowledge for their classes and 
is this made clear to direct entry students? 

Q3 a): Are direct entry students given any extra help/advice with content from first year? 

Q3 b): Do you offer a handbook summary to students? 

Q4:  Are direct entry students made aware of the assessment methods of each class that 
they take? 

Q5:  Is the buddy scheme offered to all direct entry students within your department? 

Q6: Do you offer an open day/induction for direct entry students within your department? 

Q7: Do you have any other plans that will be implemented for direct entrants in the 
upcoming academic year (2015/16)? 

Q8: Have you had any direct entry students approach you for help and there was not a 
suitable service in place to help them? 

 


