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Criteria for Assessment 
 

 You have demonstrate the capacity to reflect 
critically upon your learning 

 You have demonstrated that you have kept up to 
date with your professional context 
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This module requires that I complete a reflective journal. This journal is assessed on my 
ability to show critical engagement with the course material, literature and media relating 
to it as well as my own professional context. 
 
The ten questions outlines in the reflective journal guidance are: 
 
 
 

1. Why is it of interest to you? 

2. What did you agree with? 

3. What did you disagree with? 

4. What questions did the article raise for you? 

5. How does it relate to what you have learned in the class and your professional 

context? 

6. How does it relate to other articles on the topic? 

7. How does it equate with your experience as a professional? 

8. How well have they made their argument? 

9. Are there any omissions or flaws in their argument? 

10. Have they over-stated their case? 
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CRITICAL ANALYSIS QUESTIONS 
 

EPISTEMOLOGICAL FRAME 
 
 How the author comes to know that something is true? What evidence does the 

writer provide to support their work? 
 What do writers regard as acceptable grounds for an assertion of the truth? 
 Does the writing have a cultural bias? 
 What previous work has the author produced? Does it provide an indication of the 

author’s influences and biases? 
 
EXPERIENTIAL FRAME 
 
 Are there any omissions that seem important? 
 Are ethical dilemmas addressed? (The reality of professional judgements made on a 

continuous basis?) 
 
COMMUNICATIVE FRAME 
 
 Focus on matters of form, style, presentation. 
 Whose voices are heard in the writing? 
 What kind of language is used? Is it specialised language? 
 Do metaphors and analogies used reveal the writers ideology? 

 
POLITICAL FRAME 
 
 Whose interests are served? 
 To what extent are models of pedagogy held in esteem over others? 
 To what extent does it contribute to the understanding of the democratic 

processes? 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Stephanie Robertson Reflective Journal MLE 3 

ARTICLE GIVEN DURING LECTURE 
 
Questions : 
Epistemological 

 The writer opens her article by 
informing the readers that she has written 
to headteachers  to seek their input for the 
NIF plans. This is the only mention of this, 
she does not give any indication of the 
resulting information from this or even the 
percentage of replies received. This leads us 
to question who has had an input in the 
formation of these plans and to what 
extent? There are no references to 
consultations so who has decided on these 
assessments and why? No grounded 
evidence that this is supported. 

 The assumption has been made that 
the introduction of these assessments will 
close the attainment gap. 
 

 
Experiential 

 “The tests will inform teacher judgements and provide additional information as to 
whether a child has achieved a CfE level.” This statement implies that teachers are 
currently unable to judge a young persons progress and only through this 
framework will we be able to do so.  

 There is the assumption made that CfE has been embedded in all schools. As 
teachers we know that this is not necessarily the case. From my own experience, I 
am aware that there are a few schools in my authority who have not explored CfE 
much at all and, particularly in second and third years, they are still developing the 
courses.  

 The assessments will “inform classroom practice.” In what way?  
 
Communicative 

 The writer continually uses words such as ‘we’ and our’ when talking about vision 
and aims and it is clear that she is speaking on behalf of the government and that 
this article are their thoughts on the matter. 

 We are urged to attend one of the information events. There are no indications that 
teachers or parents voices will be listened to, it seems that it will be opinions and 
plans of the government that will be presented. Where was the consultations and 
who were they with? 
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Political 
 

 When explaining the purpose of gathering more information, the writer claims it is 
to “enable us all – teachers, parents, government” to know what improvement are 
needed. Yet the resolutions proposed to raise attainment are all based in the 
classroom. 

 The statement that the government has no interest in creating league tables, I find 
to be very dubious. This article talks about gathering more and more information 
through standardised assessments, which I feel lends itself to league tables. I cannot 
see league tables being phased out in this way. 

 I feel that this article is in the interests of the government and is based on a great 
deal of assumptions. There is no indication of any other stakeholder having a part to 
play in this, other than the brief mention of writing to headteachers. But again, 
there is no mention of findings or any other methods of collating ideas and 
information. 
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NATIONAL IMPROVEMENT FRAMEWORK CRITIQUE 
 

These statements are taken from the National Improvement Framework document. 
 
 Together, this range of key policies and reforms present a powerful programme 

of development and improvement, transforming our education system and wider 
children's services. 
 

Causal Assumption – that reforms lead to improvement. Can argue that this is not always 
the case. OECD reports indicate that Scotland hasn't had the best track record when 
implementing new reforms. Note the contradiction between the OECD reports and an 
earlier statement from the National Framework document. In developing this framework, 
we are building on a strong track record of improvements and reforms which have been 
driven forward across education and children's education services in Scotland over the last 
decade or more. 
Assumption that this policy will work without any evidence to show this. Who will judge the 
degree of success? How will this data be presented? 
 

 The success we have achieved so far has been based on strong partnership 
between national government, local authorities, schools, parents, children and 
young people, partners, teachers and other staff employed in education. 

 
Causal Assumption – that working in partnership achieves success. What are these 
successes and how have they been measured? What partnerships have contributed to what 
successes? How much of the partnerships stated is a top down process. What about the 
impact that the council cutbacks are having on these partnerships? We will seek to build on 
this success and develop further the strong, existing partnerships. How is this possible when 
cut backs are reducing resources, support staff, teachers? 
 

 Through Curriculum for Excellence we have moved away from more rigid 
prescription, towards a system that defines what we are trying to achieve, and 
gives the teachers and schools the flexibility to design a curriculum – and plan for 
learning – that will best meet the needs and aspirations for each individual child. 

 
Causal Assumption – a flexible curriculum that best meets the needs of each individual child. 
Where is the evidence to support this? If this really was the case, would there be the need 
for the National Assessments? Will the National Assessments provide more clarity of the 
standards across the country? 
 

 The development of the National Improvement Framework is based on the best 
practice which exists internationally on the use of data and intelligence to 
improve education at national, local, school and individual child level. 

 
Paradigmatic Assumption – that what works in other countries will work in Scotland. Have 
social and cultural differences been taken into account when developing this policy? 
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Causal Assumption – that methods used in other countries will be equally effective in 
Scotland. There is also the assumption that the gathering of data will improve education. 
How much is too much? How will improvement be measured? 
 

 We all need more robust and consistent evidence which will help us in raising 
attainment and closing the gap. We need to know the size of the attainment gap 
at different ages and stages, across Scotland, in order to take the right action to 
close it. 

 
Causal Assumption – more information will lead to raising of attainment and close the gap. 
Where is the evidence to support this? Is it not also possible that it could also widen the 
gap? Some children from middle class homes may be in a better position to take advantage 
of the opportunities and interventions put in place. 
 

 The quality of careers information, advice and guidance and monitoring positive 
destinations will tell us about how successful young people are when they leave 
school. 

 
How successful young people are – what is the definition of success here? What is it 
measured against and what does it look like? Is level of success based on the amount of 
qualifications gained? Are those in college seen as more successful that those who wanted 
to go into full time work? 
 

 Evaluating learning, teaching and assessment and the quality of what goes on in 
classrooms will tell us how good the experience is for children, as we strive 
towards excellence for all. 

 
Paradigmatic Assumption – that excellence for all is a desirable end. 
 

 Improving attendance and reducing exclusions are critical factors in ensuring that 
children's time at school and their opportunities to succeed are maximised. 

 
Causal Assumption – that improved attendance results in improved performance. This is not 
a guarantee. What evidence supports this statement? 
 
Paradigmatic Assumption – reducing exclusions maximises the child's time at school. While 
this may be the case, it is not necessarily a positive. This can have a negative impact on 
ethos and can effect other children's education. Erodes teacher trust in management and 
the discipline policies when exclusions at reduced only to make the schools figures look 
better.  
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CRITIQUE OF TESS NEWS ARTICLE 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 The plans to test P1, P4, P7 and S3 pupils in 
reading, writing and numeracy at the end of the school year 
have been widely criticised – with Scotland's largest teaching 
union the EIS calling the idea “ridiculous”. 
Widely criticised – by whom? Have the EIS spoken on behalf of 
the teachers they represent following a consultation on the 
matter, or has this comment come from an individual's biased 
opinion? 

 
 Teacher need to express their views to government and seek information on how 

the proposals would help them improve, “so that something really useful is 
created”. 

 
Paradigmatic Assumption – that help to improve is a desirable end. 
 
Causal Assumption – that by expressing their views and seeking information, it will result in 
success. What has been put in place to allow teachers to express their views?  
 
Implying in this statement that what teachers are doing isn't enough and not good enough. I 
feel they have this statement back to front. Surely the government could create “something 
really useful” from consulting with teachers, rather than putting something in place with the 
expectation that teachers will investigate how they can make it useful.  
 

 National tests clarify expectations for everyone, provide motivation to reach high 
standards, are extremely reliable and can promote collaboration between 
colleagues through the discussion of results. 
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Causal Assumption – that national testing will improve motivation and promote 
collaboration. How do these tests clarify expectations? Where is the evidence that they are 
“extremely reliable”?  
 

 Teachers had to be trained to use different types of assessment and to interpret 
the results. 

 
This statement implies that teachers do not have a bank of assessment strategies and need 
to have their hand held. If training was provided, what was the nature of the training? What 
was the feedback from the teachers about it? Was it supportive and useful or a tick box 
exercise from the government? I find this statement both insult and vague. 
 

 Scotland needed good data if it wanted to raise attainment and reduce the gap 
between rich and poor pupils. 

 
Paradigmatic Assumption – that raising attainment is a desirable end. 
 
Causal Assumption – that having all this information will have an effect on attainment and 
the gap between rich and poor students. 
 

 Teaching to prepare children for tests was not necessarily a bad thing…”If you 
devise good tests, teaching to the test is educationally sound”. 

 
Teaching to the test – is this a true reflection of what Curriculum for Excellence was 
supposed to be?! 
 
 
 
REFLECTION ON CRITIQUING ARTICLES 
 
I found the task of critiquing policies and articles very difficult if I am being totally honest. I 
have found it easier to identify causal assumptions, but I am struggling with the 
paradigmatic assumptions. Taking a step back from my ideas and paradigms is very 
challenging and something that I clearly need to work more on. It is my hope that this will 
become easier the more I practise doing it. 
 
 
 
SCEL RESEARCH BRIEF 1 – Response to Reflection Points 
 
Are there opportunities to exercise leadership at all stages of professional development 
within your school? 
I feel that my school provides ample opportunities for staff at all levels to develop their 
leadership skills. We are encouraged to take forward a range of development posts and 
responsibilities within the school and are provided with support to do so. This has been 
highlighted as a strength in our most recent HMIE inspection.  
 



Stephanie Robertson Reflective Journal MLE 3 

What would you consider might be the right conditions under which leadership at all 
levels could flourish in your school? 
I strongly believe that leadership at all levels does flourish in my school and I believe that 
our culture of openness and trust plays a big part in that success.  We are encouraged to 
take responsibility for initiatives in the school and are supported in doing so, particularly by 
the deputy head teachers in the school.  
 
In which ways do you develop your own leadership capabilities and develop them in 
others? 
I lead a range of developments in my school. I am responsible for leading the development 
of the new music technology courses and ensuring that the rest of my department have the 
necessary skills to take this subject forward. In giving each colleague an area of the course 
to lead, I feel I have helped them develop their leadership skills further and developed trust 
as it shows that I have confidence in their ability to carry out the task in the way that they 
see fit. In my role as guidance teacher this year, I have been developing my leadership skills 
further and how to deal effectively with parental complaints etc. 
 
What would you consider to be the attributes of an effective leader? 
To me, an effective leader is one who can inspire and motivate others. They do not micro 
manage, but instead, delegate tasks and responsibility in a way that develops their staff and 
demonstrates trust in their abilities. Communication is key to effective leadership and a 
leader should be able to make their vision a reality. An effective leader supports their staff 
and creates a working environment where it is ok to take risks and be open and honest, 
without being punished for doing so. Effective leaders aren't afraid to be decisive and make 
tough decisions when required.  
 
SCEL RESEARCH BRIEF 2 – Response to Reflection Points 
 
Do you agree or not with the argument that schools are, by their very nature, hierarchal 
institutions? Have you observed any changes in how your school has been/is being led 
which would lead you to believe otherwise? 
 
I agree that there are many areas where it is a top down approach, especially when it is 
regarding government initiatives, but where he can, our head teacher encourages 
leadership at all levels. In the last year, my school has made a big effort to promote young 
people's leadership capacities by encouraging their voice and participation in a number of 
school policies and issues. This includes Right Respecting Schools, Flush with Success and 
the schools behaviour policy. As a school, we have encouraged a pupil council and have 
ensured that students issues and opinions have been listened to and taken seriously. Below 
are displays at the entrance to my school, where it is kept updated with actions that have 
resulted from the pupil voice. 
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How would you characterise leadership within your school? What evidence would you 
bring to bear in support of your argument? 
 
As explained in my previous answer, there is a lot of evidence of distributed leadership in 
my school and where possible this is encouraged and promoted at all levels. 
 
Do you agree that Scottish education is driven by a neo-liberal agenda in which education 
serves the knowledge economy (as argued by Gillies) rather than being of worth and value 
in its own right? 
 
I agree with this statement as despite the government saying that they are stepping away 
from league tables, the increasing amount of data being gathered and shared is pushing us 
towards this rather than steering us away. An example that comes to mind is the Higher 
Personal Development course that many schools in the last few years, including my own, 
have run. This Higher was spoon fed to the students and was an ‘add-on’ to the PSE 
programme. The higher itself was not a qualification that was acknowledged by universities, 
but it counted in the league tables. They showed a marked improvement in the number of 
3+ higher students as a result of this qualification. Our schools head teacher admitted that 
we were running this course so we too looked to be improving in the tables. Looking at this, 
the emphasis here wasn't on providing our young people with the skills they could take 
forward into employment, it was to boost our figures to make us look better. Students were 
aware that this was the reasoning behind this, so the value and worth of the course itself 
was lost. 
 
To what extent do you participate in the wider life of the school? 
 
I feel that I participate a great deal in the wider life of the school. As with most music 
teachers, I run a number of shows and concerts throughout the school year. It gives the 
wider community a chance to see what our young people have been working on and it gives 
our students something they are proud to be a part of. I lead the S1 annual Hurricane 
Challenge, where our students are off timetable for the day to compete in a range of tasks, 
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from water purification to building shelters. I work with civil engineers and a variety of 
subject specialists in the school. I am also part of the Transition to Work team, and through 
this I have the responsibility for developing and sustaining business links in the community 
and using these to aid the school curriculum. I get actively involved where I can in the wider 
life of the school.  
 
Reflection on Input 6 
 
Reflecting on today's session, I have learned… 
 Policy text is what you hold in your hands. Representation of the policy ideas. Policy 

discourse is the ideas around the policy and the way it is talked about around your 
school. The way people shape it and by doing so it changes it a lot.  

 Policy text ‘Teaching Scotland's future’. About the whole spectrum of teacher 
education. Idea about engaging with research and literature. Very ambitious and 
hadn't been done before. At the core of the report was about teaching being an 
intellectual profession. This was seen as generally positive. Key theme linking to 
professionalism was the need to create partnership between schools, universities 
and colleges. 

 Teacher professionalism – in whole document there is no definition about what 
professionalism actually is provided. Kennedy and Doherty (2012) identified 28 
mentions of teacher professionalism, none of which help us understand what these 
types of professionalism are. By putting a definition on it, would it be making it too 
static?  

 Donaldson's vision – combined the four paradigms. This would be the definition of 
professionalism. See idea of teachers as researchers coming in. Key actors…two sides 
of that. Teachers may shape educational change, but through industrial action. 
Opposite of transformational.  

 Teacher educator…teachers should be supporting each other in the learning 
environment.  

 Extended professionals are agents of change, not passive or reluctant receivers of 
externally imposed prescription…how could I as leader, help colleagues become this? 
No definition of what extended means. Why is it needed? Almost like another step. 
Language choice interesting.  

 Teacher agency- a dimension of teacher professionalism. Something that teachers 
do, not have. Linked to OECD reports, but again, don't define what it actually is. If 
you want teachers to be agents of change, how can you allow them to do it? They 
need to engage in the policies and give them a voice. All about developing 
ownership. 
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GROUP TASK - Donaldson’s ‘vision’ of teacher professionalism. 
 

 
Are these expectations realistic? 
Some of the expectations are realistic, but to be “key actors in shaping and leading 
educational change” is difficult as policies are put on us to carry through and implement and 
there are very few, if any, opportunities to contribute to these. What are referred to as 
consultations are very often found to be just a tick box exercise where it is more of a 
briefing of what is going to happen and what we have to do as teachers to make this 
happen. This is in line with the Teachers Agreement, where it states “…teaching 
professionalism which, like other major professions, is not driven largely by external forces 
of change but which sees its members as prime agents in that change process.” 
Contradiction in report as this is drawn on external resources (OECD reports) 
 
Do you agree with them? 
‘A professional teacher will work from a strong knowledge base informed by an 
understanding of pedagogical research.’ I strongly agree with this statement, but the issue is 
then, how can you get your colleagues/staff to engage in this? How as a a leader can you 
provide the opportunity for this engagement to take place? Work load is a massive barrier. 
Evidence in some schools of older staff who are more resistant to this. 
Teachers must go well beyond…how can you always go well beyond. Beyond aspirational to 
impossible. 
A very big gap between what policy states and what is achievable in the classroom. 
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What can you do as a ‘leader’ to support the development of this amongst colleagues in 
your professional context? 
Leading by example - I wouldn't expect others to do what I wouldn't do. Resources are a 
barrier in achieving this, time in particular. To support this development, opportunities must 
be made available for colleagues to engage and reflect on relevant literature.  
 
EIS - Interim Advice Note on The National Improvement Framework 
http://www.eis.org.uk/public.asp?id=3326  
 
I found the changes made to the final draft of the National Improvement Framework were 
much better than the original proposals, but it now poses the question as to why 
standardised tests are still being introduced. Pupils are no longer required to be tested at a 
specific point in the year, implying that teachers could delay the tests until they feel that 
their students are fully prepared. Without a formal requirement for students to sit these 
standardised tests, and with only a sample of anonymised data being collected and not 
published, the fundamental argument for the introduction of these assessment, as being a 
tool to collate robust data, has been abandoned. In addition, despite the alterations made 
to the Framework, I still do not feel that it will be compatible with Curriculum for Excellence. 
 
 
 
 


